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Summary

This study analyzes the relationship between territory and art education through a comparison between two distinct educational
contexts in the state of Indiana, in the United States: Bluffton and Kokomo.

Although embedded within the same state education system, the two locations present significantly different socio-territorial
configurations, which are directly reflected in the school environment and pedagogical practices. The research starts from the
understanding of the classroom as an extension of the territory, highlighting how factors such as social stability, economic
organization, cultural diversity, and access to cultural capital influence teaching time, student behavior, and teaching strategies.
The analysis articulates empirical observation with theoretical frameworks that address social space, cultural capital, and
systems of meaning.

allowing us to understand the differences between contexts as expressions of structural inequalities. From this perspective,
the notion of a pedagogy of adaptation is proposed as a fundamental strategy in art education in environments marked by
instability, highlighting the need to reconfigure pedagogical practices to preserve the meaning of the artistic experience. It is
concluded that art education cannot be understood in isolation from the social conditions in which it is embedded, and it is
essential to consider the territory as a constitutive element of the educational process.
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Abstract

This study examines the relationship between territory and art education by comparing two distinct educational contexts in the
state of Indiana, United States: Bluffton and Kokomo. Although both are part of the same state educational system, the two
locations present significantly different socio-territorial configurations, which are directly reflected in the school environment
and pedagogical practices. The research is grounded in the understanding of the classroom as an extension of the territory,
highlighting how factors such as social stability, economic organization, cultural diversity, and access to cultural capital
influence instructional time, student behavior, and teaching strategies.

The analysis combines empirical observation with theoretical frameworks that address social space, cultural capital, and
systems of meaning, allowing differences between contexts to be understood as expressions of structural inequalities. From
this perspective, the concept of a pedagogy of adaptation is proposed as a key strategy for art education in unstable
environments, highlighting the need to reconfigure pedagogical practices to preserve the meaning of artistic experience. The
study concludes that art education cannot be understood independently of the social conditions in which it is embedded. That
territory must be considered a constitutive element of the educational process.
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Introduction

Art education is often understood as a field focused on expression and creativity.

In addition to aesthetic development, it is also profoundly influenced by social conditions.

cultural and economic factors shape their possibilities for achievement. Although the discourses

Pedagogical approaches tend to emphasize methodologies, content, and teaching methods as key elements.
Central to the educational process, these dimensions do not operate in a vacuum, but rather are interconnected.
continuously with the context in which teaching practice takes place. In this sense, the classroom does not

It can be understood not as an isolated, homogeneous, or universal space, but as an environment.

situated, in which different realities produce distinct ways of teaching, learning, and experiencing.

art.

This research is based on direct observation of two distinct educational contexts in the state.

In Indiana, United States: the cities of Bluffton and Kokomo. Included in the same system.

In terms of state education, both locations share general curricular guidelines and structures.

similar institutional conditions, which, at first glance, might suggest similar pedagogical conditions.
equivalents. However, classroom experience reveals significant differences that do not

These problems can only be explained by factors internal to the school, such as planning or methodology.
On the contrary, such differences seem to emerge from broader characteristics related to

socio-territorial configurations of each context, which directly influence the organization of

The school environment, student behavior, and the strategies adopted by teachers.

Based on this finding, this study proposes a comparative analysis that seeks to understand...

In what way does the territory act in producing the conditions for art education, influencing not only

what can be taught, but also how that teaching is carried out in practice. More specifically,

The investigation focuses on factors such as social stability, cultural diversity, and organization.

Economic factors and access to cultural capital manifest themselves in the daily life of the classroom, impacting the...
pedagogical time, student engagement, and the very definition of success in the process.

educational. By shifting the focus from methodology to context, the intention is to highlight that teaching

Art cannot be fully understood without considering the structures that support it.

To that end, the study articulates three main movements. First, it presents a

analysis of the socio-territorial configurations of Bluffton and Kokomo, highlighting how their

Specific characteristics are reflected in the school environment. Next, the classroom is discussed.

as an extension of the territory, highlighting how external dynamics materialize in practices.

pedagogical. Subsequently, these observations are explored in greater depth in light of theoretical frameworks that

They allow us to understand social space, cultural capital, and systems of meaning as
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The constituent elements of the educational process. Finally, a reflection on practice is proposed.
teaching art, highlighting the need for adaptation as a fundamental strategy for

to operate in different contexts.

By adopting this approach, the study seeks to contribute to a more complex understanding of

art education, shifting it from a perspective focused exclusively on methods to a

An analysis that acknowledges the crucial role of context. More than simply comparing two realities.
Specifically, the intention is to highlight that the differences observed between them reveal issues.
structural issues that permeate the educational system more broadly. Thus, the investigation does not
It merely describes contrasts, but proposes a reflection on the conditions that make them...

certain pedagogical models that are possible — or unfeasible — in different contexts.

Therefore, this work assumes that teaching art in different contexts is not...

It limits the application of variations of the same methodology, but requires a deep understanding of...
Relationships between territory, culture, and education. By recognizing the classroom as a space
Intersected by multiple dimensions of social reality, it becomes possible to construct practices

more conscious pedagogical approaches, capable of engaging with the concrete conditions in which they are situated.

and to respond, in a critical and creative way, to the challenges that emerge from them.

2. Bluffton and Kokomo: socio-territorial configurations and their implications for the school environment.

A comparative analysis between different educational contexts requires, before any other consideration...
pedagogical, an understanding of the socio-territorial conditions that structure the school experience.

The cities of Bluffton and Kokomo, both located in the state of Indiana, offer a field.

particularly significant for this type of research, not because they represent extremes

not statistical, but because they demonstrate, in a concrete and everyday way, how variations in the social fabric exist.
These translate into distinct educational dynamics, even though they are part of the same state system.
and subject to the same general teaching guidelines, the two locations present configurations

social factors that have a direct impact on the functioning of schools, the organization of the classroom
class and the possibilities for pedagogical development, especially with regard to teaching.

In this sense, the comparison between Bluffton and Kokomo is not limited to a contrast.

geographical, but it is configured as an interpretation of the different ways in which social space is...
materializes in the school environment.

Bluffton presents a configuration marked by strong racial homogeneity and stability.

relative economic status and a significant presence of community values associated with religious tradition.

This is an environment in which the predictability of social interactions contributes to the construction
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of a more stable school routine, in which behaviors, expectations, and institutional responses

They tend to follow recognizable patterns. This stability should not be interpreted as an absence of stability.
of complexity, but like the existence of a set of shared social codes that

They organize daily life in a more uniform way. In the school environment, this translates into a

In an environment where rules are more easily internalized, teaching times are less...

Interrupted activities lead to less external resistance as activities continue. The school, in this context...

In this context, it operates according to a logic that approaches an ideal of efficiency:

Clean, organized, functional, and predictable. There's an implicit aesthetic to this organization—a

a sense of order that transcends physical space and extends to interpersonal relationships, to the management of
time and the conduct of pedagogical activities. This apparent harmony, however, is not neutral;

It is produced by specific social conditions that allow the educational process to develop.

with less interference from disruptive external factors.

In contrast, Kokomo presents a significantly more socio-territorial configuration.

heterogeneous, marked by greater racial, economic and cultural diversity, as well as higher levels

evident signs of social vulnerability. This diversity, far from being merely a demographic fact,

It manifests itself directly in school dynamics, influencing behaviors, relationships, and

Learning processes. The school environment in Kokomo is permeated by multiple realities.

which coexist and sometimes create tension in the classroom. Family instabilities, difficulties

Economic challenges, experiences of exclusion, and emotional difficulties do not remain outside the walls of
school; on the contrary, they permeate daily school life and become part of the interactions between students,
teachers and institution. In this context, the school ceases to be merely a space for the transmission of
knowledge and begins to assume expanded functions of mediation, welcoming and containment, requiring
The teacher's role goes beyond simply mastering the subject matter.

This structural difference between the two contexts directly impacts the organization of time and...

Energy in the classroom. In Bluffton, teaching time tends to develop continuously.

allowing for more in-depth development of activities and the exploration of more creative processes.
Prolonged learning and the progressive development of skills. The predictability of the environment makes this possible.
that the planning is executed with relative fidelity, reducing the need for adaptations.

consistent and allowing the focus of teaching practice to concentrate on artistic development.

of the students. In Kokomo, class time is often fragmented by interruptions,

Behavioral demands and emergency needs that require immediate intervention. A

Pedagogical continuity thus becomes an objective to be constantly reconstructed, and not a goal.

Given the circumstances, the teacher needs to continually reorganize their strategies.

Adjusting expectations, redefining priorities, and creating alternative ways to ensure that...
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The learning process can occur even under adverse conditions.

This reconfiguration of time is directly related to the redistribution of teaching energy.

While in Bluffton the professor's energy can be directed predominantly towards

pedagogical development — planning, individualized monitoring, refinement

technical and gesthetic—in Kokomo, a significant portion of this energy is dedicated to the management of
environment: classroom organization, conflict mediation, emotional regulation of students and

Maintaining minimum conditions for pedagogical activity to take place. This difference does not

This implies a hierarchy of teaching competencies, but it highlights how the context redefines them.

The demands of the profession require distinct skills to respond to diverse realities. Teaching,

In this sense, it ceases to be a uniform activity and begins to take on specific configurations.

depending on the environment in which it is placed.

In the field of art education, these differences become particularly visible. In a context

With a more stable setup, like the one in Bluffton, it's possible to develop projects that require longer durations.
technical complexity and conceptual depth, given the conditions for continuity

They are relatively assured. Students have the time and environment to experiment.

Students can make mistakes, redo their work, and improve it, and the teacher can monitor this process more closely.
detail. In Kokomo, on the other hand, art education needs to be constantly adapted to

Real classroom conditions. Long projects may become unfeasible, not due to a lack of potential.

of the students, but due to the difficulty of ensuring continuity between one class and another. In this scenario,
Pedagogical strategies need to be reformulated to balance the need for

artistic development within the context of a fragmented time, which demands something from the teacher.
High capacity for synthesis, flexibility, and real-time decision-making.

The comparison between Bluffton and Kokomo, therefore, reveals the differences observed in the environment.
School differences cannot be understood solely as pedagogical or performance variations.

They are not individual, but they must be analyzed as expressions of distinct socio-territorial configurations.
Social space is not a neutral backdrop for education; it actively participates in the production of

Teaching and learning conditions, shaping behaviors, expectations, and possibilities.

In this sense, the classroom can be understood as an extension of the territory, in which the

External dynamics are reconfigured in everyday practices. Thus, any analysis that...

Proposals to evaluate art education in different contexts need to recognize that the conditions

The material and social elements that underpin the school environment are a constitutive part of the educational process.
influencing not only the results, but also the very definition of what is possible to achieve.

in pedagogical terms.
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3. The classroom as an extension of the territory

The analysis of the observed differences between Bluffton and Kokomo becomes more consistent when one considers
abandons the understanding of the classroom as an isolated space and begins to understand it as a

A direct extension of the territory in which it is located. In this sense, the school environment does not operate as...
a neutral space, protected or independent from external dynamics, but as a field of

The materialization of the social, economic, and cultural conditions that structure the lives of students.
The relationships that are established within the classroom — between students, teachers, time and
Knowledge—it doesn't arise spontaneously or exclusively through teaching, but is...

influenced by previous experiences, cultural repertoires, and material conditions that manifest themselves
continuously in the daily school routine. Thus, what, at first glance, might be

interpreted as a difference in behavior, engagement, or performance, it reveals itself, upon analysis
more in-depth, as an expression of distinct territorial configurations that produce forms

specific ways of being, acting, and learning in the school environment.

This understanding implies recognizing that teaching time is not a purely fixed variable.

organizational, but a social construct directly influenced by the context in which the school

It fits in. In more stable environments, as observed in Bluffton, time tends to operate in a way

in a continuous manner, allowing activities to develop with greater linearity and

Predictability. The class follows a relatively constant flow, with interruptions being occasional.

and do not compromise the overall structure of the teaching process. This continuity favors not only
The deepening of the content, but also the construction of routines that support learning,

creating an environment in which skill development can occur progressively.

and cumulative. The predictability of time, in this case, acts as a structuring element of the practice.
pedagogical, allowing the teacher to organize their actions with greater confidence and for the students
internalize clear expectations about how the class will function.

In more heterogeneous and unstable contexts, such as that of Kokomo, time takes on...

a distinct configuration, characterized by fragmentation and unpredictability. The class leaves

instead of developing continuously, it becomes constantly interrupted by demands that

They require immediate intervention, whether of a behavioral, emotional, or organizational nature.

This fragmentation represents not only an operational difficulty, but also a change.

structural changes affect how teaching takes place. Planning, in these cases, cannot be conceived...
not as a fixed script to be followed, but as a set of possibilities that need to be

constantly adjusted to the conditions of the moment. Pedagogical time thus becomes a

a space for ongoing negotiation, in which the teacher balances the intention to teach with the
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The need to maintain a minimally functional environment.

This difference in time management directly impacts the distribution of attention and energy.

In the classroom. In a more predictable environment, attention can be directed.

predominantly focused on content and student development, allowing for more comprehensive interventions.
Qualified, individualized support, and refinement of productions. In an environment

Marked by instability, attention needs to be constantly redistributed among multiple...

Competing demands reduce the time available for in-depth pedagogical study.

In this context, the teacher's energy is often diverted to management tasks, such as...

Classroom organization, conflict mediation, and emotional regulation of students, who become...
prerequisites for any teaching activity to take place. This redistribution does not reduce the

It acknowledges the complexity of teaching work, but redefines it, demanding skills that go beyond mastery.
They focus on the content and approach practices of social mediation.

In the field of art education, these transformations become particularly evident, since

that discipline depends, to a significant extent, on the continuity of the process, on experimentation.
and the time required for creation. Artistic production, especially in educational contexts, does not...
It is limited to the final result, but involves successive stages of trial, error, revision and refinement.
which require minimum conditions of stability to develop fully. In a

In an environment where time is continuous, these steps can be explored in a more...

in-depth, allowing students to develop not only technical skills, but also

creative autonomy and the ability to reflect on one's own processes. In an environment
Fragmented, on the other hand, art education needs to be reconfigured to adapt to the conditions.
available, often prioritizing activities that can be completed in more timeframes.

short or less dependent on continuity between one class and another.

This adaptation should not be understood as a simplification of teaching, but as a

strategic reformulation that seeks to preserve the meaning of the artistic experience within limits.
concrete examples. In this context, the teacher needs to operate with a high degree of flexibility, taking into account...
Real-time decisions on what to keep, what to adapt, and what to abandon, always considering

The actual conditions of the classroom. Pedagogical practice ceases to be the execution of a plan.
previously defined, it becomes a dynamic process of reading and responding to the environment, in
what is the knowledge of the territory — understood here not only as physical space, but as a

The set of social relationships becomes an essential tool for the construction of education.

Thus, teaching art in different contexts implies not only applying different methodologies, but also...
also to understand that the very meaning of artistic creation is transformed depending on the

conditions under which it is carried out.
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In this way, the classroom can be understood as a microcosm in which the dynamics of

The areas condense and become visible, allowing for observation, on a reduced scale, of processes.
broader social contexts. Student behavior, time management, distribution of...

Attention and the possibilities for pedagogical development are not isolated elements, but rather

parts of a broader system that manifests itself in daily school life. Recognizing this relationship

The relationship between territory and pedagogical practice not only broadens the understanding of the differences between
contexts, but it also redefines the role of the teacher, who now acts not only as

transmitter of knowledge, but also as a mediator between different layers of reality.

social. In this sense, art education reveals itself as a privileged field for observing how...

Structural conditions influence the educational process, demonstrating that what happens in the classroom...
The classroom is, to a large extent, an expression of a territory that remains present, even when

apparently absent.

4. Space, cultural capital and experience: a theoretical reading of contextual differences

An understanding of the dynamics observed between Bluffton and Kokomo can be further explored through
from a theoretical reading that recognizes social space as an active element in the production of

teaching and learning conditions. In this sense, the territory ceases to be understood as

a mere scenario where education takes place and comes to be analyzed as a structure that organizes
possibilities, limitations, and forms of interaction in the classroom. This perspective allows us to shift

an analysis of a reading focused exclusively on individual behaviors for a

a broader understanding, in which pedagogical practices, student engagement, and organization of

Time appears as an expression of deeper structural conditions. The classroom, therefore,

It not only reflects the territory, but also reproduces and continuously transforms it, becoming...

a privileged space to observe how social inequalities manifest themselves in everyday life.

educational.

In discussing the production of space, Milton Santos proposes an interpretation that goes beyond the dimension
physical aspects of the territory, understanding it as a result of historically shaped social relations.
constructed. For the author, space is not a neutral given, but a dynamic system in which...

They articulate different forms of use, power, and social organization, being continuously produced and
reproduced by human practices. In his words, "space is an inseparable whole,

solidary and also contradictory of systems of objects and systems of actions, not considered

not in isolation, but as the unique framework in which history unfolds” (SANTOS, 1996). This conception

This allows us to understand that the differences observed between Bluffton and Kokomo are not limited to
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superficial or circumstantial characteristics, but they constitute concrete manifestations of forms.

distinct ways of organizing social space. What is presented in the classroom — whether it is continuity

of pedagogical time, the stability of interactions, or the constant need for mediation — no

It is not only the result of pedagogical decisions, but also an expression of a territory that organizes,

In an unequal manner, the living conditions of the subjects who inhabit it.

This structural reading resonates with the work of Pierre Bourdieu, especially in the concept...

of cultural capital, which proves particularly powerful for understanding differences in

Engagement and the relationship of students with knowledge. For Bourdieu, the school does not operate as
a neutral space for the transmission of knowledge, but as an institution that values certain...

cultural repertoires, often closer to those already present in social groups

privileged. The author argues that "education systems tend to reproduce the structure of

symbolic power relations, thus contributing to the reproduction of the distribution structure of

"Cultural capital" (BOURDIEU, 1998). This reproduction often occurs invisibly, because

through practices, expectations, and evaluation criteria that favor students who already possess, in

their family environment, forms of cultural capital valued by the school. In this sense, the

Academic performance cannot be understood solely as a result of individual effort, but

as an expression of a relationship between the student's habitus and the institutional structures that define
what is recognized as legitimate knowledge.

Applying this perspective to the contexts analyzed, it becomes possible to understand that the

The differences observed between Bluffton and Kokomo do not relate to the students' intrinsic abilities.

but there are distinct forms of access to and familiarity with the cultural codes valued in the environment.
school-related. In a more homogeneous and stable context, such as Bluffton, there is greater convergence.
between the students' habits and the school's expectations, which facilitates the internalization of the rules, the
Time management and engagement in proposed activities. In a more heterogeneous context,

Like the Kokomo phenomenon, this convergence does not occur uniformly, generating tensions that...
These issues manifest themselves in the daily classroom routine and require more intensive action from the teacher.
mediation between different forms of experience and school codes. What, at first glance,

which can be interpreted as disinterest or difficulty, reveals itself, from this perspective, as a

difference in the relationship with the cultural capital that the school values and reproduces.

This interpretation is reinforced by Clifford Geertz's anthropological approach, which proposes the notion
of "thick description" as a method for understanding social practices in their complexity. For

Geertz argued that human behavior cannot be analyzed in isolation, but must be interpreted.

in systems of shared meanings that give meaning to actions. In this sense, what

What happens in the classroom cannot be reduced to isolated events or individual characteristics of...
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students, but it must be understood as part of a broader web of meanings that organizes

social life. The analysis of school dynamics in Bluffton and Kokomo, therefore, requires a reading

that goes beyond the surface of observable behaviors, seeking to understand the contexts.

that give them meaning. The apparent “order” of one context and the “instability” of another are not

inherent qualities of individuals, but expressions of distinct cultural systems that produce

specific forms of interaction, learning, and relating to knowledge.

The connection between these theoretical perspectives allows us to understand that art education, far from being...
Although it may not be an isolated or purely technical practice, it is deeply embedded in social structures that
They shape its possibilities and limitations. Territory, cultural capital, and systems of meaning.

They do not act independently, but intertwine in the production of the concrete conditions of

teaching and learning. In this scenario, teaching practice ceases to be merely the application of

methods and it becomes a way of reading and intervening in reality, in which the teacher needs

Constantly interpret the context, adjust your strategies, and negotiate meanings. The difference between
Contexts like Bluffton and Kokomo, therefore, cannot be understood in terms of better or worse.

worse, but rather as distinct expressions of the same social structure that manifests itself in

diverse ways. Recognizing this complexity is fundamental to avoiding simplistic interpretations and

to build pedagogical practices that respond more adequately to the real conditions of

school environment.

5. The pedagogy of adaptation: between continuity and survival in art education

Given the structural differences observed between distinct contexts, teaching practice in education
Art requires more than the application of previously established methodologies; it demands a
constant capacity for reading, interpreting, and reconfiguring pedagogical practice based on...
specific conditions of the school environment. In this sense, the teacher's role ceases to be
understood as the execution of an idealized plan, it comes to be understood as a process.
dynamic adaptation, in which decisions are made continuously based on the possibilities and
limitations imposed by the context. This adaptation is not configured as a concession or
Simplifying teaching, but as a strategy that seeks to preserve the meaning of experience.
artistic even in conditions that do not correspond to the traditional model of continuity
pedagogical.

In more stable contexts, such as Bluffton, pedagogical practice can approach a...

A model based on continuity, in which projects are developed over time, allowing

The progressive development of technical, conceptual, and expressive skills. The organization of
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The environment fosters the retention of proposals, allowing students to revisit their ideas.
productions, deepen their investigations and establish more complex relationships with the making.
artistic. In this scenario, art education can explore, with greater intensity, long processes,

in which error, revision, and refinement are part of a continuous learning journey.

The teacher acts predominantly as a mediator and guide, accompanying the...

student development and targeted intervention to enhance their creative processes.

In contexts marked by instability, such as that of Kokomo, this logic of continuity finds...

Concrete limitations that require a reformulation of pedagogical strategies. The fragmentation of
Time, the unpredictability of interactions, and the constant demands of environmental management make
Maintaining long-term projects in the traditional format is unfeasible. In this scenario, art education...
It needs to be reorganized based on a logic of pedagogical survival, in which the objective is not...
It's about abandoning the complexity of artistic creation, but translating it into formats that can exist in...
available conditions. This translation often implies dividing processes into stages.

smaller tasks involve creating activities with greater autonomy for completion and redefining...
expectations regarding the time required for production development.

This reorganization does not mean reducing teaching to superficial or disconnected activities, but

It requires a conscious effort of synthesis, in which the teacher identifies the essential elements of
artistic experience and seeks to preserve them even in shorter or fragmented formats. A
Experimentation, for example, can be maintained through proposals that prioritize exploration.

of materials and techniques in shorter periods, while reflection can be incorporated into

brief moments of observation and discussion. The challenge, in this case, is not only technical, but
also conceptual: it's about understanding which aspects of art education are fundamental and

How can they be reconfigured without losing their formative potential?

In this context, repetition takes on a strategic role that goes beyond its traditional function.

Instead of being understood as a mere reproduction of techniques, repetition can be used as

A tool for consolidation and in-depth study, allowing students to revisit procedures,

Improve your skills and develop greater confidence in your productions. In environments where...
Continuity is limited; repetition offers an alternative form of progression, in which advancement

It doesn't necessarily occur due to the length of time, but rather due to the intensity of practice in longer cycles.
short. This approach allows teaching to maintain a level of consistency even in the face of
Interruptions, creating a structure that supports learning amidst fragmentation.

Pedagogical adaptation, however, is not limited to the organization of activities, but also

It involves a reformulation of the perspective on the very concept of success in art education.

Given the different contexts, the evaluation criteria cannot be established uniformly, a
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since production conditions vary significantly. What is meant by a result?

A satisfactory approach in a highly continuous environment may not be applicable to a fragmented context.
And insisting on uniform evaluation standards risks disregarding the processes that actually occur.

carried out by the students. In this sense, the focus shifts from the final product to the process of
construction, valuing engagement, experimentation, and the ability to adapt on their own.

students adapt to environmental conditions.

This shift in perspective implies recognizing that art education is not a neutral field, but

a space in which cultural expectations, material conditions, and experiences are articulated.

Individuals. The teacher, in adapting their practice, is not only adjusting methodologies, but

also intervening in a complex network of relationships that defines what can be taught and learned

in a given context. This intervention requires sensitivity to perceive the needs of

students, flexibility to reorganize strategies and, above all, awareness that the quality of

Education cannot be measured solely by aesthetic or technical parameters that are disconnected from...
the reality in which they are embedded.

In this way, the pedagogy of adaptation emerges not as an inferior alternative to the model of

continuity, but as a necessary response to the specific conditions of particular contexts.

educational. By recognizing the limitations imposed by the environment and, at the same time, seeking
Strategies to preserve the essence of the artistic experience: the teacher constructs a teaching method that does not...
It ignores reality, but engages with it. This approach allows art education to remain...

significant even in adverse situations, demonstrating that the power of pedagogical practice is not

Its strength lies not in the rigidity of its methods, but in its ability to reinvent itself in the face of changing conditions.
Itis found. Thus, teaching art in different contexts is not just about applying variations of one.

same methodology, but developing specific forms of action that respond in a way

Critical and creative approach to the multiple realities that make up the educational space.

Conclusion

The analysis developed throughout this study shows that the differences observed between Bluffton
Kokomo cannot be understood as isolated variations in school performance or as

not solely the result of individual pedagogical choices, but rather expressions of

distinct socio-territorial configurations that profoundly shape the conditions of teaching and

learning. By shifting the focus from the classroom as an isolated space to understanding it as

Given the extent of the territory, it becomes possible to identify elements such as teaching time, the

The organization of the environment, student engagement, and teaching strategies are directly related.
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influenced by structural factors that are beyond the teacher's immediate control.

The connection between empirical analysis and the theoretical framework allowed us to understand that space
Social interaction acts as an active agent in the production of educational practices, organizing possibilities and
Unequal boundaries. From the perspective that territory is constituted by relationships

Historically constructed social dynamics reveal that the dynamics observed in the classroom do not

They are random, but result from broader processes involving the distribution of resources, the

access to cultural capital and shared systems of meaning. In this context, the teaching of

Art reveals itself as a privileged field for observing such inequalities, since it depends on

specific conditions of time, continuity, and experimentation that are not always equally present.

available in different school environments.

In this scenario, teaching practice emerges as a process that demands constant adaptation, in which
The teacher acts as a mediator between the demands of the territory and the pedagogical possibilities.
The pedagogy of adaptation, as discussed, is not a simplification of teaching.

but as a strategy that seeks to preserve the meaning of the artistic experience under certain conditions
concrete, often adverse situations. By reorganizing time, redefining expectations, and creating ways

In terms of continuity alternatives, the teacher does not reduce the complexity of art education, but rather...
it reconfigures itself, allowing it to remain meaningful even in contexts marked by

instability and fragmentation.

This understanding implies a critical review of pedagogical models that presuppose certain conditions.
homogeneous teaching and learning methods. The idea of a universal, applicable methodology of

An undifferentiated approach to different contexts proves insufficient in the face of diversity.

Realities that make up the educational system. Evaluating teaching practices or school results.

without considering the conditions in which they develop means ignoring fundamental elements that
They directly influence the educational process. Thus, the comparison between contexts such as Bluffton
Kokomo should not be guided by criteria of superiority, but by an analysis that recognizes

the specific characteristics of each environment and the strategies needed to operate effectively in each.
one of them.

At the same time, the results of this study point to the need to rethink training.

teacher, in order to prepare teachers not only for mastery of content and methodologies,

but also for a critical reading of the context in which they operate. Teaching art, in this sense, requires
skills that go beyond traditional technique and teaching methods, involving the ability to

interpret the territory, understand the social relationships that permeate the classroom, and develop
strategies that address these conditions. Pedagogical practice thus becomes a form

of situated intervention, in which knowledge is constructed in direct relation to lived reality.
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by the students.

Finally, this study reinforces the understanding that art education is inevitably a field...

traversed by social, cultural, and political dimensions. The differences between contexts do not reveal

These are not just variations in school organization, but they also expose, in a concrete way, the inequalities.

that structure the educational system. Recognizing these inequalities does not imply accepting their
Consequences are seen as inevitable, but this constitutes the first step towards building practices.

more conscious and responsive pedagogical approaches. In this sense, teaching art in different contexts does not
It's not just a methodological issue, but a practice that involves critical positioning.

social sensitivity and commitment to building learning opportunities that make

meaning within the realities in which they are embedded.

Thus, it can be concluded that art education, while reflecting the conditions of

territory, it also has the potential to create tension, opening spaces for new forms of

Experience, expression, and understanding of the world. Between continuity and fragmentation, stability.

and adaptation, what is revealed is not the limitation of pedagogical practice, but its capacity to adapt.

reinventing oneself in the face of the conditions encountered, demonstrating that the power of education does not reside in

The difference lies not in the uniformity of their methods, but in their living relationship with reality.
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